
Current Instructional-Leadership Practices
The top 10 instructional practices that a majority of superintendents use
include a common district curriculum and induction programs for new
teachers. Other methods, such as use of pacing guides or designating a
teacher-leader position in each school, are less common.
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District-Level Decisionmaking
A majority of superintendents report that over the past three
to five years, more instructional decisions are being made at
the district level, instead of at school sites.
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The Influence of No Child Left Behind 
About three-quarters of superintendents say the No Child Left
Behind Act has forced district leaders to play a larger instructional
role. But even more, 93 percent, feel that district leaders need 
to play a more active role than in the past in guiding classroom
instruction, regardless of the federal mandates. 
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School-Level Differences
While 92 percent of superintendents say there is a common
curriculum across their districts, and 68 percent say they administer
their own periodic districtwide assessments, such practices are
much less prevalent in high schools or across all grade levels.  
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Obstacles to Instructional Leadership
Almost 90 percent of superintendents report that a lack of money
prevents them from acting as instructional leaders in their districts,
and almost 70 percent cite competing priorities as a barrier.  

Percent of superintendents
reporting obstacle prevents them
from acting as instructional
leaders a “great deal”

Percent of superintendents
reporting obstacle prevents them
from acting as instructional
leaders “somewhat”
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Training for teachers and principals on using performance data

Periodically administer own districtwide assessments

Adjust instruction based on districtwide assessment

Online data-management system to analyze student performance

An Emerging Trend
Regular collection of student-
performance data and use of the
data to inform instruction are
growing trends at the district level,
with significant percentages of
superintendents reporting that their
districts have engaged in such
practices for less than three years.
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Data Differences
Compared with leaders of
medium-size and small
districts, superintendents 
of large districts more
consistently report that their
districts administer their 
own benchmark assessments
and engage in other efforts
related to analyzing student-
performance data.

Large districts 
(enrollment above 10,000)

Medium districts 
(enrollment 2,000 -10,000)

Small districts 
(enrollment less than 2,000)
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Standard process for writing school improvement plans based on performance data

Periodically administer own districtwide assessments

Adjust instruction based on districtwide assessments

Online data-management system to analyze student performance
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Impact on Achievement 
A Matter of Size
Across the board, superintendents 
of large districts are more likely than
superintendents of smaller districts 
to believe that different instructional
leadership practices will affect 
student achievement a “great deal.” 
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Percent of superintendents indicating practice affects achievement a “great deal”
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Practice vs. Perception
Superintendents largely believe that the
instructional leadership practices most in use
are the ones that exert a “great deal” of
impact on student achievement. However,
their ratings of effectiveness diverge from
actual use for two methods—instructional
walkthroughs and adjustments in instruction
based on benchmark assessments.  

SOURCE: Education Week Research Center

Instructional walkthroughs Adjust instruction based 
on districtwide assessments
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